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Other materials being developed by the Center for Woman's

Identity Studies/Chicago State University:

__THE CRITICAL EVENTS INTERVIEW TRAINING MANUAL. A pre-decision
making technique for counseling women. This new technique offers

both client and counselor a unique approach to helping women in
transition.

EN-ACT: A MODEL WORKSHOP TO ENSANCE THE BLACK WOMAN'S IDENTITY.

- A workshop designed by and for black women, which focuses on the

historical, social, political, economic and psychological forces
impacting upon the black woman's identity.

SOURCES OF GROWTH: A RESOURCEBOOK FOR COUNSELORS OF WOMEN. De-
scribes actual issues in women's lives and:-identifies variables

associated with growthful critical events including independence,
courage and self worth. Includes implications to inform the prac-
tice of counseling with women.

CRITIEAL EVENTS SHAPING THE HISPANIC WOMAN'S IDENTITY. A com-

panion study of Hispanic women of both Mexican-American and Pu-
erto Rican descent. Includes presentation of critical events da-
ta and an analysis of the cultural forces affecting the identity
of Hispanic women.

_ CASE_STUDIES IN CRITICAL EVENTS. Contains ten case studies;
drawn from the original Critical Events Interview data of white,

black and Hispanic women designed to sensitize the user to the
effects of both sexism and racism as they impact upon 1ife choi-
ces. :



Related material developed by the Center for Woman's Identity

Studies/Chicago State University; and currently available from

the Education Development Center, 55 Chapel Street, Newton,
Massachusetts 02160:

CRITICAL EVENTS SHAPING HBMAN S IDENTITY A HANDBOOK_ FOR THE
HELPING PROFESSIONS:. 1ideal for "helping. professionals"=-those
social workers, psych1atrists, psychologists; and counselors
responsible for the delivery of mental. health services to wo-
men - This resource handbook provides 1nf0rmat1on atout those

of their Tives in a time of rap1d social change.
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CHAPTER ONE

Introduction
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WHAT THIS BOOK IS ABOUT

This book provides a set of activities through which young persons can experience

issues relating to their own sense of identity. The activities draw on the criti-
cal issues and events in the lives of one hundred women, as told by them in their
own words.

The activities are desigied to enable young persons to:

1. Explore the meaning of events and relationships in their own
1ives;

2. Learn about their own past and present with a growing sense
of personal history;

3. Look ahead to events that may occur in the future, through
their own eyes and those of the women whose experiences they
comeé to share; and P

4. Think about goals and about strategies for achieving them;
based on principles of independence and self-determination.

The buok is based on the 1ife experiences of one hundred adult women who were inter-

viewed in 1977-78. They were asked about the experiences that they believed impor-
tant in their 1ives. The occasion was a study of events that are critical in shaping
woman's identity (Avery, 1980). The experiences of these women, white and black, of

many ages and circumstances, provide an array of events, themes and persnectives

from which other perople, both women and men, can learn. The exercises in this book

can help young persons draw on the experiences of others in order to understand them-

selves more fully in the present, and to strengthen their sense of competence and




fdentity as they move into new events and experiences in the future.

WHY THIS BOOK IS IMPORTANT

Many young adults feel that they have iittie control over their 1ives. Their thoughts

of themselves are often dominated by what they see as roles and categories defined by
others. They often act as if they are Timited or blocked by outside forces, unable to
move in directions that differ from those of their friends, neighbors or. family; or

even to consider moving toward new goals. Young adults are not alone; these feelings
are widely shared by Twentieth Century men and women. ‘

People have Tong sought answers to the question "what does it mean to know yourself?"
through philesophy, religion and individual quests for personal understanding. When
confused about one's own life, the question is difficult to answer without the per-
spective provided by time, theoretical frameworks or ideologies.

The perspectives of the Western world have often directed our attention to what can be
observed -- behavior and circumstances -- rather than toward an inner sense of truth
and the meaning of persanal.experiences: In the 1970's; sometimes called the "me" de=
cade, there was a renewed interest in discovering individual awareness. The 1980's
may well See an éxpansion of personal awareness to include coilective identity issues
relating to family, community, ethnic group, nation and world.

In our time it is easy to séé the confusion and frustration of people who view thaiis

selves only in terms of their roles, their circumstances and their possessions. The .
more 1imited the view we hold of ourselves, the more powerless and the less satisfied

we are with our lives. Conversely, if we hold a broader, more comprehensive view of

o 4 ‘ E
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otirselves, we feel stronger add our lives are more rewarding. When Tlifestyles, roles
and relationships are as varied and changing as they are today, a firm sense of iden-
tity is essential.

Identity is the state or fact of remiining the same under varying conditions or from

different aspects. It is the condition of being oneself and not another. We use the
concepts of time; space and events to provide a Framework for looking at our experi-

ence of who we are:

Yet identity is more pervasive and powerful than a person can understand from the to-
tality of experience. Experience alone does not change a person's identity. We ex-
pand and deepen our sense of who we are, what we can do and the possibilities that
are open to us as we reflect on our expériences: In this way, as individuals, we co-
plete and integrate the events of our past. Identity formation becomes a 1ifetime
process and an awareness of how the process works magnifies and enriches the quality
of our Tives,

When we operate from a sense of who we are rather than as victims of circumstance, we

can make choices that are more meaningful. We can choose more actively the qualities

and activities of our Tives; feeling Tess limited by the "shoulds" and "oughts" of
other people. Most important, as we choose we see that particular qualities, activi-
ties and roles are rarely satisfying in themselves. What counts is our knowledge
that we can make choices.

Seen in this light, the early experiences of adult women provide points of comparison
and identification for today's young people. The stereotypes and expectations that
these women encountered can be especially illuminating, not only for young women but

young men as well, By reflecting on their own 1ives, young persons can begin to rea-

lize that life is not predetermined; that they can choose to act in a nimber of ways.

The activities suggested here can help individuals Took clearly at their lives; their

environment, their relationships with others. Rather than blaming circumstances or

ERIC
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parents for who they are, young people can consider what they can do to make 1heir
lives what they want them to be: By doing so, they can see who they are and what
can be learned from events and experiences of their lives. Learning to experience
more fully one's own identity enhances the sense of power a person feels over 1ife
and the sense of trust in his or her ability to survive and grow from events to
come. Such learning pravides a guiding North Star for the often uncharted waters
of Twentieth Century life.

WHAT IS IN THIS BOOK

This book provides materials and instructions to guide a classroom teachér, counse-
lor, group leader or faciiitator. The exercises can be used in a var1ety of high
school and community coilege courses. They are also suitable for use in communi ty
settings such as Scout groups, religious organizations and YWCA and YMCA groups.

Tbregf@ypes of activities are included; based on three avenues of 1earn1ng and ex-

periencing. Al1 are designed to help a person experience "who I am" in a new and
meaningful way.

Chapter Two is "TOPICS FOR CREATIVE EXPRESSION." It consists of meterial to guide

young persons in recogn121ng some of their own experiences and to stimulate written,
oral and graphic expression of them. Participants respond to the words of women de-
scribing the critical events in their lives.

A third chapter includes structured activities to enable a person to Took at the
self in terms of his or her own actions, beliefs and relationships, and those of

—t
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others. This set of exercises is entitled "ACTIVITIES FOR GROUP PARTICIPATION.”  They
can.provide bases for clarifying what participants desire for their own lives and for
sétting goals.

The fourth chapter is called "LEARNING FROM VOUR EXPERIENCE:" In this activity; one
participant interviews another: Thay share what they have learned about their pers-

nal history; ability to cope with problems, personal strengths and sources of support

in their lives, The interview provides a framework for looking at experiences in a

way that gives participants a sense of who they are and a sense of power in their abi-
lity to deal with and learn from future events,

Chapter Four, and the others as well, can be used to compara one's own identity to the
collective identity of the group and the socigty, now and at other points in history.
Some additional activities are suggested for creating a_context for looking at iden-
tity issues through the individual, personal relationships, the group, the society and
the world. |

The issues and some of the methods of this book are based on interviews of one hundred

women concerning events they considered important in their yieys of themselves. The
women who volunteered to talk about their lives were asked to describe various aspects

of their experience: feelings, choughts, -behavior, coping strategies, ideologies,

views of self and world, and resolution of the events they described. The result was

the identification of different types of critical events, styles of dealing with them

anc changes that followad.

Athough the interview questions were simple, they elicited rich stories of individual
lives. Moreover; the experieiice of the interview proved to be 3 powerful one for those
who participated. The opportunity for a.person 10 share aii exparience not only valida-
tes his or her sense of "who I am"; it alsg provides insights for other people and of-
ten helps them validate their sense of self as well,

The issues presented here draw on 3 body of material covering over six hundred critical

It




1ife events: The events and experiences of the first twenty years of 1ife were_ex-
tracted and examined for their relevance to the lives of young persons today. Di-
rect quotations from the women interviewed are used in Chapter Two to stimulate
creative expression: The events and issues on which the activities of Chapter Three
focus were derived from the interview material.

Chapter Four brings these together in the Critical Events Peer Interview. This is a
modified version of the original procedure; designed So that young persons can ex-
perience the power of the knowledge of their own lives that occurred in the original
interviews: In those interviews; each woman decided what to tell the interviewer.
She learned about herself, realizing that she was larger than the events she descri-
bed. Her identity became clearer during and after those important events. It be-
came even stronger and more vivid after the experience of the interview. The Criti-
cal Events Peer Interview is designed to provide a similar experience as the culmi-
nation of these activities for young persons.

HOW TO USE THIS BOOK

~ This book is for use by teachers and other Teaders of groups of young persens. The

activities may be undertaken by young women, young.men and groups including both.

Virtually all of the activities can be used in a variety of situations; teachers and
other Teaders will probably find applications not anticipated here.

The material was developed from an interdisciplinary perspective: It may be used in

courses or units in social studies, history, seciology, psychology, sex education,
speech, drama, English, reading and art. Teachers .of writing skills and oral expres-
sion may find Chapter Two -- "TOPICS FOR CREATIVE EXPRESSION" -~ most useful. Seocial




studies, history, psychology and drama may be the context for using the interview of
Chapter Four, "LEARNING FROM YOUR EXPERIEWCE;" or some of thé exercises in Chapter
Three, "ACTIVITIES FOR GROUP PARTICIPATION."

Art teachers may use the guotations in Chapter Two or interview matérial in Chapter
Four to stimulate drawing, sculpture, or other expressions of "who I am." History
teachers may want to use the interview of Chapter Four as an introdiiction to oral
history. The interdisciplinary character of the activities makes them appropriate
for schools and groups currently involved in programs where material is exchanged
across disciplines and where efforts to integrate material aré being made,

Because this book fiay be used in various settings, the term "eader” is used to des-
ignate the person responsible for presenting, implementing and completing each acti-
Vity;

"Participant" identifies the individual or group member responsible for undertaking
the activities and learning about herself or himself. Each section includes guide-
lines for the leader and directions for participants.

A special effort has been made to present material about the individual sense of
self so that it is not tied to one sex or the other. The concept of identity an-
compasses those aspects_that serve to clarify a person's unique, personal, inner
experiences; it is not limited to personality; physical being; or sex role expec-
tations. The Teader may want to change the gender of words used in any of the
activities to one more appropriate to the group and the particular goal sought.

The Teader can decide which chapter and activities are appropriate for each situ-
ation and participants. For example, Chapter Two may be used for individual as-
signments, which then become the bases for group discussion: Chapter Three was
developed for use in small groups. The Critical Events Peer Interview of Chapter
Four can be used in groups of two, half a dozen, or larger groups.




The purpose, content and nature of the activities vary as outiined above. It is re-

commended that you use several sarts in ordar to peinforce the perspective that the
participants will develop on "who I am." However, each chapter represents a distinct
activity or activities in its own right and can be used alone,

This book does iot predict how youny persons Wil respond to these activities. Some

may believe that the experiences of adult women are not relevant to their generation,
or to young men. Others may not see any important events in their own Tives, Parti-
cipants must deal with the ssues of identity in their own terms and consider the be-
nefits of self awareness in their own lives.




CHAPTER TWO

Topics for Creative Expression
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INTRODUCTION

When asked to write or speak about themselves and their experiences, hish school stu-

dents and young adults frequently complain that they have nothing to write about or

have difficulty thinking of jdeas. Teachers often hear such statements as "Nothing
important has ever happened to me," or "I can't think of anything to say."

Teachers and others who work with young.persons also feel that there is a scarcity of
materials available to stimulate students' ideas for writing assignments. And while
topics that require students to refléct upon their own Tives and experiences would ap-
pear to be ideal, the student often finds it difficult to generate ideas or themes to
explore.

Recognizing that writing and speaking about critical of important personal events can
be both a valuable step in the process of self-awareness as well as a useful way to

stinulate ideas for self expression, this chapter offers a means of facilitating in-

dividual expression of personal experiences. The_ purpose of this chapter is to not

only provide topics and ideas for written and oral expression; but to do so in a way
that facilitates the participants' understanding and exploration of important events
in their own lives and the lives of others.

Each page of this chapter presents a different topic; theme suggestions relative to
the topic, and ideas for developing those themes. A variety of topics is presented
- including family and other relationships, personal experiences, attitudes, values
and expectations.

13




The topics and ideas suggested on the following pages have been extracted fron inter-
views with adult women 1iving today. In the interviews, the women described the in-
portant turning points in their 1ives. Interview material relating to early 1ife

experiences was selected for the development of this chapter. A11 of the theme deval-

opment ideas are quotations, that is, actual statements made by the women concerning
critical events which occurred during ealier times in their 1ives.

In_working with these quotations; young people are provided with topics and ideas for
self expression based an experiences common to persons of their age group from previous
gencrations. Participants may begin to explore more fully the important events in their
own Tives, and their feelings, thoughts and actions accompanying these experiences.
Others may begin a process of self-awareness which can become a positive step in their
growth and development. Finally, it will be interesting for students to learn that,
what is_important to them now was similarly important to young people of their parents’
generation.

This chapter may be utilizad in any discipline or setting which requires oral or written
expression. The topics and 1deas can he both educational and stimulating, particularly
in English, Creative Writing, Speech and Drama classes. This material may be equally
appropriate for use with community youth groups.

14




Whether your group is if an academic or other

each group. The following quidelines and suggestions have been developed in order to

~ GUIDELINES FOR USE

enhance maximum benefit from use of these materials;

Teachers or group leaders may assign topics or present several topics
and themes fgr_participants_td_C6hSidéF;H_Iogjgs_may be duplicated in-
dividually or in sets as a handout to group members. Another idea is
to duplicate sets of quotations; cut them apart and distribute one to
each member of the group as her/his assignment.

Oice each participant has been assigied oF chosen a topic, she/he can

decide which. theme, relevant to the topic; they wish to develop. Parti-

Cipants may develop their oral or written assignment either from per=
sonal experiences, or based on the ideas presented with each topic and
theme; .

Have the participants decide how they wish to develop £heir essays or
speeches.. Some may wish to narrate an event in their Tives and then
discuss the impact the event has had on thei. Some may wish to des-

cribe an important person in their Tives, or express an opinion.

Hhatever the approach; encourage participants to develop their o
material around one controiling idea. Many of the quotations sug-

- gest such an idea, e.g., "In my early years, my father had a tremen-

dous influence on me"; "I tried to do things to please my father

er kind of setting, teachers ard facilitators
can make sone independent decisions regarding how they wish to use this material Witk

’



or "The first room of my own was So important to me."

regarding the subject matter. The tone should be clear from the
beginning and consistent thr}ﬁﬂghﬁut the essay or Spééth. For ex-
ample, ajp'articipént might decide to express amusement, anger;.

frustration or 3oy toward a particu]ar subaect Taking some time

for the assignment. Encourage participants to develop,their ide-
as with concrete details such as examples, anecdotes, dialogue,
vivid descriptions of scenes, flashbacks, etc., avoiding vague
abstractions and generalizations.

The quotations are intended to be used primarily for generating

the participant's own ideas for written and oral expression. En-

courage the group to explore their own experiences and their un-

derstandings of them. Feel free to change gender or any other

details in the quotations to fit the participants' own experien-

ces.

After the group has completed at least one writing or oral assign-

ment based on the quotations presented, you might ask them to de-

velop their own quotations or-statements which express how high
school students and young adults view themselves, their attitudes
and expectations and their relationships.

l\’
‘&'h
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TOPIC #1: RELATIONSHIPS WITH MOTHERS

IDEAS :

1. "I never felt it was necessary to rebel against ny
— mother's influence."

THEMES :

A. Discuss who you are in relation 2. "Around 15, it seemed like a constant battle with
to your mother, What kind of mother about curfews, time to be in from dates and
person is she? What kind of riding in cars with boys."

person are you?

B. Discuss an experience with your 3. "My nother 15 very beautiful. I feel I'm not as
mother and its impact on you attractive as she is."
~and on her.

4. "Mother encouraged me to grow up and get married

- - and have a husband to take care of me."

Opposite are some quotations from

women concerning their relation-

ships with their mothers, S D

5. "I remember resenting my mother's dependence on me.

She seemed to 1ive vicariously through me." (She
seemed to 1ive my 1ife.)

6. "Nother told me 'flo matter what o do of Who yoi
marry, never depend on your husband., Always be able
to take care of yourself "




TCPIC #2: RELATIONSHIPS WITH FATHERS

IDEAS :
THEMES : 1. "I have pleasant memordes of doing things with my

, father, things he might have done with sons; things

- my sisters didn't get to do."

A. Discuss who you are in relation
to your father. What kind of a
person is he? What kind of per- L L
son are you? 2. "I tried to do things to please my father."

B. Discuss an experience with your

father and 1ts impact on you 3. "In my early years, my father had a tremendous in-
and on him; fluence on me,"

L L 4. "In our house; dad was strong and forceful, could
Opposite are some quotations from wo- always be depended on to be there,"
men concerning their relationships
with their fathers,

5. "My relationship with ny father was a constant state
of rebellion against his stereotyne of what girls
should do."

6: "Wy father encouraged me to do things and never dis-
couraged me just because I was a girl,"

25
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TOPIC #3:

THEMES :

A. What are some decisions you've
made or attitudes you have about
your parents which have influen-
ced your relationship with them?

B. What have jou learfied about
your experience with your par-
ents?

Opposite are some quotations from
women concerning their relation-
ships with their parents.

RELATIONSHIPS WITH PARENTS

IDEAS :
1. "1t seens to me that my parents and I are just going

19

in different directions."

. "I felt resentful that my parents felt I owed them

something because they brought me into this world."

. "My parents gave me very subtle messages."

. "Both of my parents are strong in different ways."

. "Mom Works days and Dad Works nights. He cooks and

does some of the same' things she does in our home,"



TOPIC #4: RELATIONSHIPS WITH BROTHERS AND SISTERS

THEMES :

A. Discuss the relationship you
have had with a brother or
sister and what impact that
relationship has had on your
own 1ife.

B. If you do not have a brother
or sister, discuss your atti-
tude about not having this
kind of relationship in your
family.

Opposite are some quotations from
Women concerning their relation-
ships with their sisters.

IDEAS :

1.

2,

3,

2

"While growing up, my sister Was obviously the fa-
vorite. People always catered to her more."

"My younger sister has always been smarter than me."

"The emphasis in my fanily was on ny older sister."
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TOPIC #5: SPECIAL RELATIONSHIPS OUTSIDE IMMEDIATE FAMILY

THEMES :

A. Explain how a person outside
your inmediate family has
played an important role in
your life. What has this
person shown you about your-
self, another person, or
life in general?

B. What makes this relationship
"special?”

Opposite are some quotations from
women concerning special rela-
tionships outside their mmediate
families,

1. "My_grandnother raised me." I believe an fnportant

influence on me (on my development) was ny grand-
mother, She always inspired me,"

. "I met & friend at school: She was from an affluent

background, She Was strong and I admired her, I
found out later that she admired me. She helped me
to be 4 stronger person and to feel that there is
nothing I can't do."

. "One of my teachers 1nfluenced me a Tot. She was

~strong willed and didn't let others frighten her.

21

She encouraged her students to do the same."

. ' know my friend cares aboit me: 1 can talk oyer

problems with her and she understands because she
has gone through the same things."

. "He Tves in my head. He encouraged me to be a per-

son. He made me 'wake up,""

O

\
S
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TOPIC #6: PERSONAL EXPERIENCES

THENES :

A. Explain how a single experience
or set of experiences has taught
you something about 1ife in gen-
eral.

B. Discuss any "first," any achie-
yement or embarrassing moment;
involvement in sports or other
extracurricular activities; or
experiences on a job or a trip.

Opposite are same quotations from
women about personal experiences in
their Tives.

1DEAS :
1. "When we rioved, at first I was excited about a new

22

start. Then I felt alone, unsure and lacked self-
confidence." -

"Talking to a teacher at school, 1 just froze. I
couldn't talk."

. "How, what a shining moment!"

"When 1 went away I was homesick for the very family
that I wanted to get away from."

[ felt enbarrassed by my mother's public putdown
of me."

"The First room of my OWn was so important to me."

"Camping experieces during Sumers gave me some com-
petency and skills that helped me and others see me
as more than just a little girl."

3




TOPIC #7:

THEMES :

A. Discuss one of your unique charac-
teristics. This may be something
about your appearance, your per-
sonality; your way of doing things
of which you or others have ex-
pressed approval or disapproval.

B. Discuss some characteristic of
yourself that you do not 1ike and
how it influences your rélation-
ships with others; or how you
feel about yourself,

Opposite are some quotations from women
about their unique characteristics and/
or characteristics about themselves
Which they themselves or other people
did not seem to like.

PERSONAL CHARACTERISTICS

1DEAS:
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. "] ave always had a terrible inferiority complex

because of my dark complexion."

. "In school I have a friend and others who teased me

and called me weird because I always studied."

. "I think there was shame attached to the circumstan-

ces of the racial mixture of my grandmother."

. "I am the oldest of a fam11y of girls that wanted 3

boy. I was raised 1ike a boy."

. "I felt that if I was really mysel?; I wouldn't be

liked; so I tried to be Tike the kids who were
popular."




TOPIC #8: DEATH, ILLNESS, EXPERIENCE OF LOSS

THEMES : - IDEAS:
Discuss how an experfence with death, 1. "The death of ny parents had a terrible npact on ny
i11ness, 1oss or change has had an life,"

inpact on you. (Some additional
Ideas: parents' diverce, moving; loss
of a friend, a changed relationship.) o S
S o : 2, "One day I came home from school and my favorite dog
What did you Tearn about yourself? was no longer there."

Did you recognize any personal
strengths or weaknesses you had not
been aware of before this experience? S L
3. "Ps a child, my sister was very {11."

Bbpgsitg_ape some quotations from women 4, "When my father died, he asked me to take care of
about death; 11lness and/or experiences mother,"

of loss in their 1ives.

5. "As @ ehild, T was very {11."
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TOPIC #9: EXPECTATIONS OF OTHERS

THEMES : 1. "1 ay Fave been different if | had been able to

alk to ny parents abodt sex." "Sex was 3 hushe

o ) hush topic in our house,"

A. Trace some of your most pro-
Nounced attitudes or expec-
tations which you ferl may

have been nflugiced by yoir 2. "Wy parents raised 211 of us to believe 17 oy
fanily, relatives or envi- selves. 1 never Took at things as to whether
ronment, man or woman could do them, It neyer occurs to

me that 1 have limitation,"

B, Indicate to what extent you
find yourself similar or

different from your prede- 3. "L want to get away from 211 the hane town ex-
cessors and why you belieye - pectations,”
this is 5o, ‘

4. "1 never understood thy being in (back hojre) by
L 10 p.m. makes a perscn ‘nice’ and being in by
Opposite are some quotations from 12 midnight makes you 'bad, "

Homen concerning their attitudes

and expectations in relation to
the attitudes or expectations of o
other people in their Tives. 5. 'T always knew 1'd

get married and aluays thoughf
I'd be a mother."

6.5 3 child, T saw myself s 4 tonboy, yet I
used to love dolls."
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* TOPIC #10: VALUES AND ATTITUDES
1DEAS :

1. "I have always been conscious of differences in

THEMES : people."
A. Discuss one of your values or e
attitudes and why it is so im- 2. "In school, I got in trouble almost every other day
portant to you. for challenging things I thought were unfair."

B. Discuss how a particular value S
or attitude affects what you 3. "I want fun in addition to studies."
believe you can do, be or have.

4. "1 never wanted to be a leader."

Qb99§1te_are;§9me quotations from

women about their values and atti- S - o

tudes. 5. "Don't ever allow yourself to Tove too deeply or

you'll be hurt."

6. "I am 1earning to ask for what I wans."

7. "Lan continuing to change and grow and to kriow my-
self better."
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COMPLETION ACTIVITIES

Completion activities for this chapter ecompass group discussions of the experience

of self expression and the exploration of important personal events. After one gr

more written or oral assignments have been completed by the group, it 1s suggested

that you spend some time discussing their experience of responding to the topics,

themes and quotations presented. If the group is not accustomed to sharing what they
have written, 1t might be helpful if the teacher/facilitator first shared with them
what these quotations brought into her/his awareness about young adulthood, relation-
ships and values. | |

It is also recomnended that some distinction be made between sharing the content of

the assignments and sharing what participants have learned about themselves from the
process of writing in response to the quotations presented. The group may choose to

discuss various aspects of the mportant events i their Tives, such as feelings,

thoughts and actions associated with these eveiits. Participants might talk about
how they approached the assignment as well as any personal issues which may have sur-
faced while reflecting on these topics and themes.

The following are some issues you might want to discuss with the group as a way of
completing this activity:

1. How easy was it to pick a topic? What are some of the thoughts
and feelings that arose in beginning the assignment?

2. Were you able to relate to the quotations ({deas) that were siig~
gested? Could you see how your experiences are similar? Dif-
ferent?




Can you make any general remarks about how :hese women may have
felt about their families or about being women? How does their
view of themselves, their relationships and experiences diffar
from your view?

What did you Tearn about yourself, your relationships, and your
values from doing this assignment?

What else would you Tike to know about the experiences of Ehese
women?

How could you take a closer Took at your own behavior and Feel-
ings, values and éxpectations in your relationships with others?

What did you learn about the experience of young adulthood and/
or others' views of people, relationships and values?
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CHAPTER THREE




INTRODUCTION

The materials 1i this chapter are designed to provide ai alternative method by which
participants can learn more about themselves and their relation to the world around
them, Primarily; the exercises offer young persons an opportunity to examine personal
issues such as ideas; relationships, beliefs and valies. And secondly, they enable
participants to think about 11fe goals and strategies for their achievement based on
principles of independence and self determination. essentially, this material provi-

des the occasion for the exploration of issyes likely to affect young persons in their
future Tives,

The activities presented in this chapter employ a variety of group/classroom learning
techniques, and each exercise focuses on a relevant aspect of participants' 1ives,

These exercises can be used in sequence or in combination, in small or large groups,
and in single-sex or mixed groups, whatever seems appropriate or most stimulating.

This chapter is divided into three sections: 1) Developing Perspective, 2) Doing and
Being and 3) Beliefs, Values and Expectations. The exercises in each section are ba-
sed on these corresponding themes. The basic format for each exercise includes one or
more activities, guidelines for the teacher/facilitator, directions for participants
When_necessary, and suggestions for completion activities. Teachers and others who
use this material may want to make some decisions regarding appropriate Sequences or
compl imentary exercises for their group after making an initial review of a]l the ex-
ercises and activities;

The exercises requiring written responses inclade sample diagrans which the teacher/
facilitator may reproduce as a board diagram: In other instances; sample worksheets
have been provided which can be duplicated as a handout for participants. Suggestions
regarding preparation of materials are included in each exercise where necessary.
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In working with these materials, teachers and other group leaders have available a
creative approach to stimilating activities for young persons. Facilitators may
find these exercises particularly useful in Social Studies and Human Relations clas-
ses, as well as any setting which explores self development, relationships and life
planning strategies.

’
Lﬁ U
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SECTION I

DEVELOPING PERSPECTIVE

Qo
ERIC



EXERCISE 1: AS I SEE MYSELF

GUIDELINES: Discuss with participants the concepts of the "ideal self" (the person I want to
be, the fulfillment of all my hopes and dreams; the great person I imagine) and
. the “growing self" (the everyday me, the struggles, weaknesses and strengths 1I
recognize in myself now.) The following two pages may be duplicated as worksheets for this
activity and for Part 2.
DIRECTIONS: Take time to list privately; all
the glowing characteristics (adjec-
L o _tives) of the "ideal self" on the
(As I See Myself Worksheet) left side of a_sheet of paper. Use the work-

: Sheet if your leader has provided one. On the
right side, 1ist the qualities of the "growing"
real self. This can be done by completing the
statements "I am..." and "I want to be...."

PART 11
GUIDELINES: Explain that one way we come to know ourselves is by expressing the dimensions
of our personhood in written or spoken words, song or art. The statements which
___ ______participants will complete for this part will be a written expression of some of
those dimensions. .
DIRECTIONS: Write down your responses to_the
. . o “"As I See Myself Completion State-
(Completion Statements Worksheet) - ments" on the worksheet your lead-
er has provided. Try not to spend too much__
time thinking about your response. Just write
down the first thought that comes to mind.
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AS I SEE MYSELF
MY IDEAL SELF O MY GROWING SELF

"I want to be..." "I am..."

36




AS 1 SEE MYSELF COMPLETION STATEMENTS
. 1 feel challenged when. ..

. 1 feel on top of the world when...

. 1 know I an doing the right thing for me when I...

, i feel pulled apart when...

. 1 fee) fantastic about myself when...

. 1 was more sure of myself when (cite an event or rea]izatiqn in your er)...
7. 1 1ike to be in control when...

. 1 1ike another girl or boy to be in control when...

. When a good looking girl or boy shows interest in me, I...
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OMPLETION
GUIDELINES: Ask participants to reread their responses to the Completion Statements.
T .

DIRECTIONS: As you ook over your responses to
the Completion Statements, consider
the following questions:

1. What new information have you realized
S about yourself?
(Completion Statements Worksheet)
2. Do the descripttve words you listed in the
"growing self" column (As I See Myself
Worksheet) reflect this new information?

o o thought of; in the "growing self" column
(As I See Myself Worksheet) e
Circle those qualities or adjectives from the
“growing self" column which you would like to
include 1n the "ideal self" column. |

4
GUIDELINES: Ask partic1pants to share what they learned about themselves in a group discus-
(B) sion. |

Suggest that participants say to thenselves "I am..." f1111n in the qua]tties
listed under "ideal self." Encourage participants to think about how they can
become the "{deal self." .

Finally, discuss wtth _your group the statement: "In-order to understand who | you
are, one needs to realize that both the ‘growing self' and the '1dea1 self' are
part of you."
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EXERCISE 2: AS I SEE RELATIONSHIPS

PART I
GUIDELINES: Direct each participant to drai tiieiés_iégfégéﬁfiﬁg hinfherself and five
q@rmwhofMMnmwonawﬁtﬁp@q.TMdnwmbdwmwbe
drawn on the board for participants to follow

DIRECTIONS: Draw a large circle represent-
Tng yourself in the center of a
. sheet of paper. Then, choose
five people who are very important to you
at this time in your 1ife. Following the
diagran your group leader has provided,
show_the relationships of these people to
you by arranging circles; representing each
person, around the circle representing your-
self. The placement of these circles will

indicate the closeness or distance 1n your
relationship with that person.

" PART 11 -

COIDELINES: Have partcipants conplete the statenents on the following page; which ey be
duplicated as a handout, Completing these statements will indicate more about
how participants see themselves in relationships.
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AS I SEE RELATIONSHIPS COMPLETION STATEMENTS

1, Wi 1 think (person's name) 1s

judglng me:

1 feel...

I think...

I react to that person by...

2. When ny fanily (or friends, brother, neigh-
bor) doesn't seem to 1ike me:

I want to...

I think I can...

3. 1 want the best for any children I might
have: ,

I want then to have...

i_ﬂént fhém fﬁ Bé;;:

i Wlnt fhEm tﬁ dﬁ;a;.

4, Ny mother 15 toward people.

Some faws my mother has which I don't
want as mine are...

Some good qualities my mother has and
which I hope to have are...

ERIC .

5, I changed throtigh my relationship with 2

10,

teacher because. ..

She/he helps me by...

. My best friend is (describe)...

. My mother thinks fun is..,

My father thinks fun is...

. During my childhood:

My sister/brother was. ..

My family treated her/him...

‘In terns of my brother/sister, people al-
- Ways... :

. When 1'm with my boyfriend/girifriend, I...

My grandparents think 1 should...

4



COMPLETION

GUIDELINES: The leader might represent any person mentioned in the statenents: mother; fa-

A ther; sister; brother; boyfriend; girlfriend, grandparents; etc: Any group

. member might represent the above characters rather than the group Teader. If
participants find it difficult to share aloud, some alternatives you might suggest are:
volunteer speaking, written response or one-to-one communication,

DIRECTIONS: Based on your present feelings;
what do you want to-say to that
person right now? Say it.

SUIDELINES: Referring to the rélationship circles done earifer (Part 1), ask participants
B if they would now 1ike to change the positions of any of the circles. How
might they be changed to reflect any new decisions made about these relation-
ships? - | -

4




EXERCISE 3: AS I SEE IDEAS

PART 1
GUIDELINES: Explore through discussion how fdeas or opfnions begin and how_they grow, For
[A] example; a discussion could be based on the issue of women's rights, including

~ ideas about working mothers, men and women sharing housework, women in politics,
etc. any fssue of current interest may be explored in terms of how ideas originate and de-

velop.
| DIRECTIONS: As a group, discuss the sources of

your {deas and opinions. You may
. choose to discuss individual ideas,
or ideas and opinions which are shared by many
members of the group.

GUIDELINES: Have participants; either individually or collectively, draw out diagrams which
(B)  1ist their sources of ideas and opinions, as they are generated around one cen-
o t-al fssue. You may reproduce the example below as a board diagram to show
participants now this activity 1s done.

- DIRECTIONS: Make an extensive 1ist of sources
Sources of my fdeas of 1deas; using the example given
about women's rights by your group leader. Try to in-

| . clude unlikely places or pegple and unusual
o ‘ experiences or occasions, Each list should
parents . focus on only one central issue.
Church
older sister

teacher
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PART 11
GUIDELINES: Have participants write their responises 1o the campletion statements on the
next page. These statements may be written on the board, read to the group
or duplicated for handout.

DIRECTIONS: Write your responses to the

et et e e Completion Statements provi-
(As I See Ideas Completion Statements) .. ded by your group leader.

Don't Spend-a ot of tine thinking of res
sponses; but try to stick with the first
response that occurs to you,

GUIDELINES: Divide participants into groups of five 6F six. Have the group discuss each

B of the statements and their individual responses: Each group should then
discuss the questions below.

DIRECTIONS: In your group; discuss each of
the statements as well as your

- individual responses. After

this discussion, each fember of your group

should respond to the following questions:

1. What did you think about the statements?
About your responses?

2. Have you ever thought aboit any of these
issues before?

3. Were your responses similar to those of
the rest of the group? Why do you think
they were or weren't? .~ .




AS 1 SEE IDEAS COMPLETION STATEMENTS

. 1 would 1ike to be the kind of mother (father) who...

ol |

2. "I found out when I was about twelve years old that I couldn't have
children." If this were true for me, I would...

3. 1 have trouble saying "no" to...
I have trouble saying "ro" when...

Saying "no" is appropriate for me when...
4. You're a boy (girl); you can't...
5. The topic of sex in our house is...
6. Thinking of getting away from home makes me...

7. The people n my neighborhood have certain expectations about giris {boys):
They think that boys should.::
They think that girls should...

8. My dad says (or implied) "No son (daughter) of mine will
9. My mother says (or implied) "No daughter {son) of mine will..."

4 _.
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COMPLETION

GUIDELINES: Completion activities should focus on what was learned about how ideas origi-

nate and develop.
Have a total group discussion of the statements and"the responses which were given nost
often. Focus on the major issues and ideas which have developed, and talk about how or
where some of these ideas may have originated and developed: You may also enlarge dis-

cussion of any issues or ideas which surfaced as a major concern for the group.
Small groups of participants may write or discuss their responses to the questions 1isted
below.
DIRECTIONS: Participate in class discussion as
directed by your group leader.

Write or discuss your responses to the follow-

ing statements as instructed:

- 1 learned that...

- 1 was surprised that...
- 1 realized that;:

- 1 discovered that. ..

- 1 Was pleased that. ..

- 1 was displeased that...




SECTION II

DOING AND CEING




EXERCISE 4: THE POWER OF OPINIONS

GUIDELINES: The activities in this exercise are based on the following statements which
can be written on_the blackboard, (NOTE: These statements will also be used
for EXERCISE 5:‘MAKING THINGS HAPPEN,)

1. "Girls don't need to prepare for careers. They just get married, have
chiidren and stay at home anjyway."

Characters: mother, father, daughter, employer, career counselor, boyfriend.

2, "Girls shouldn't try to be doctors, pilots or repairpersons. They should
stick to being nurses, stewardesses and sales clerks."

Characters : mother, father, daughter, boyfriend, careér counselor, male
and female doctor or male/female repairperson and sales clerk.

l“mmnmthMtoMMasmmmm@aSMm They don't have families
to support.” -
Characters: mother, father, daughter, employer, boyfriend; OR: husband,
wife (or single parent), employer, bi11 collector.

Have_the group choose one statement to work with: Explain the activities i this exercise
and then divide participants into_small groups, Each group should choose one character,
whose opinions and ideas they will develop, and one person from the group to represent
that character in the panel presentation.
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ideas and opinions your participant

| can use in react1ng to the statement
chosen. Brainstorming is a process during which
everyone in the group can contribute ideas --
whatever one thinks of spontaneously. A1l the
ideas are written down, without regard to how
"good" or "bad" semeone thinks an idea is.

DIRECTIONS : Brainstorm for about 10 minutes any

After the brainstorming session, select those

one person from the group to represent the char-
acter.

BUIDELINES: The chosen participants "role play" the characters in a pancl presentation: Each
(B) person has 3-5 minutes to present his/her character's opinions.

GUIDELINES: Following the panel presentation

will be & group discussion which includes par-

(C) ticipants' reaction to the presentation. Participants should make a list of the
different opinions and ideas presented, (NOTE: This 1ist will also bé used for

EXERCISE 5: MAKING THINGS HAPPEN),

Individual responses from the larger group should cover tie following points:

1: Hhich character was most believable? Why?

2, Which of the opinions have you heard before? From whom?

3. Do you agree with the views presented by the central character? If not,

how would you have responded?

4. What.assumptions about women a
on the board or in the opinion

re "hidden" either in the original statement
s presented by the panel?
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COMPLET1ON

GUIDELINES: Have participants select someone they know who might have made the statement

A

on_the board: Ask participants to discuss how they might respond, or how they

might feel about hearing the statement even though choosing not to respond to
it verbally,

GUIDELINES: Discuss the various kinds or forms of response.

O

1. Verbal response: Can be either thoughts or feelings or a combination of
both. _Point out the difference between responding in
the following two ways:

a. "I think you.:. (are trying to runmy
life, aren't concernied about What.l want,

b. "That makes me feel::: (terrible, happy,
angry, confused, ete.)."

Point out the difference between responses based on how one feels; what a
person thinks, and how Soméone might act in response to a statement or op-
inon. These are very different kinds of responsés, and can elieit very
different reactions in the person to whom they are spoken

2. Non-verbal response: Emotions 1ike happiness; anger; frustration; confusion;
etc. can be expressed in many different ways: by tears;
o stomach tightening, jaw clenching; smiles or eyes brigh-
tening, Or they can be seen in a body movement, sométimes siubtle and_some-
times not-so-subtie. An example of the Tatter might be punching 2 wall in .
anger or hitting someone. A subtle body response might be turning your back
on_someone, folding your arms, or "tuning out" that person. What are seiie
other physical responses? What other kinds of erigtional expression can be

exhibited by someone who may not have said a word?




GUIDELINES: Discuss with participants what they've learned about the power of opinions.
(C) ~ Have them discuss an opinfon of theirs or their family, and how that opinion
might be Timiting or enhancing in regards to planning for the future.
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EXERCISE 5: MAKING THINGS HAPPEN
PART 1

GUIDELINES: Part I of this exercise is based on the statements and lists of opinions and
(A)  ideas developed in EXERCISE 4: THE POWER OF OPINIONS. After completion of

 Exercise 4, have participante refer to the statements listed in Guidelines (A),
and/or the 1ists of opinions they have compiled in Guidelines (C). Discuss possible sour-

ces of these opinions with the group. For instance, using the statement "Girls don't need
to prepare for careers; they just get married, have children and stay at home anyway.” --
possible sources of this opinion would be fathers, mothers, grandparents, employers and ca-
reer counsélors.

Instriict participants to choose a statement or opinion from the 1ist(s); and then write
down possible sources of these opinions. (As an alternative, the leader might choose one
statémﬁnt/opinion and have participants discuss and 1ist sources of this opinion as a
group.

QUIDELINES: Now have the group discuss ways of dealing with the sources listed, in order
(8) to initiate change. Your group will want to consider the following questions:

1. Do you think this person would be Tikely to change this opinion? If
50, under what circumstances? If not, why?

5. How can you influence this person to change this opinion?

3. What cah you do 1F the person doesn't change this opinion? Discuss
possible alternative plans:




PART 11
GUIDELINES: Procesd With a consideration of how change can be_madetohappen.For example,
an_employer in a fast food restaurant promotes and gives raises more readily to
.. male employees than to female employees. Change can be initiated by some of
the female employees in the following ways:
1. Talk with the manager-employer.
2. Inform the district office of this nanager's policies through phone
calls and;or Tetters. :
3. Write a letter to the editor of a Joca] newspapér to infori the 1ocal
community.
4. Inform city equal opportunity agencies of the restrictive policies:

5. Write to a radio o television station which provides an action-line
format on t's news show.

The group can 1ist and discuss other possible strategies using this example, or foriiulite
strategies using other examples.
COMPLETION
GUTDELINES : Direct a group discussion based on the following:
1. Do you know any people who have acted to effect change? Who are they?
Talk to them about what they have done.
2. Consider any aspect of your own 11fe which you want to change. What spe-
cific actions can you take to make your 1ife the Way you want it to be?
What are the Timitations of these actions?
3. Use this information to set goals for yourself or for your group to
start effecting change. \




EXERCISE 6: DOING WHAT YOU WANT TO O
PART 1

GUIDELINES: Direct some time for thinking related to the statement "I can do anything I want

to do in 1ife." As a guide for participants, have them relax and suggest: "Ima-
. _gine that you are doing what you want to do, that you have what you want, that
you are with the people you choose, creating what you want to create; are looking the way you
Want to look, using time the way you choose to use it." Allow plenty of time for this activity.

Next, instruct participants to close their eyes while you read each statement below, pausing
between each one. Have participants think about how they might answer each question as you

1. What information do you need to attain your
goal?

2. Where can you get it?

3. With whom can you talk, casually, without
pressure?

4. With whom else can you talk, even if it
requires courage?

5. Do you need special training? Who or what
can_provide it? Who are the best people

from whom you can learn? How can you get
to them?

these questions, and the necessity for having a plan to enable one to do what he/she
wants to do in 1ife.

You might conclude this activity with a brief discussion of whether it is easy to answer
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PART 1]

GUIDELINES: As the Teader, present a simulated dialogue that expresses something which you
() want to do in 1ife. This will serve as an example for the participants. The

~ dialogue occurs within yourself and is expressed aloud as a "play" between your
"se1f 1" and "self 2." "Self 1" presents your goals and aspirations, while "self 2" raises

the real and perceived 1imitations to your ideas. Use two chairs facing each other as you
speak each "self's" part, changing chairs tu show the transition. Group members should be
able to identify the real and perceived limitations in what your dialogue says you want to
do. The following is an example that can be used as is, or adapted to someting which the

leader wants to accomplish in life.

Sample dialogue for leader:

"I want to own a craft store, create and sell

the projects, give lessons and make this ny

new job."

SIMULATED DIALOGUE

SELF 1

* Ouning a business of my own would be so
exciting and creative!

* 1 could get seme help from a bank, a loan
for stock.. And there are real estate bro-
kers to help me find a place to rent.

* 1 would be so much more relaxed and happy
earning a living with a hobby, with some-
thing I enjoy so much.
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SELF 2

* Slinds simple. Biit where is this fire
storefront? Do you know how much rent.

* Find 4_place to réft? Great! What if it's
in a place where people hate crafts. You
won't have any customers.

* Jho says you'd even earn a living? What if
you don't make enough to pay the rent? To
pay off the loan? How could you live with
the risk of no salary?




EXERCISE 7: BEING DIFFERENT

A. DEFINING: Discuss with the group what it means to_be different in some way from others.
(You may choose to substitute the word "minerity" for "being different” if
~_ that seems applicable for the group.) For instance, in certain situations;
fema]es b]acks phys1ca11y hand1capped or poor. persons m1ght be viewed as "d1fferent "

don't fit in"; or, “peop]e who are different have to be better than others to succeed."

Disciss With your group the fact that Sométimes our Families or others make us aware of
being different. For example, consider the assumptions hidden in the following statement:

"At home I was told, 'You have to be better than others bécause you
are female (or "different” in somé other way).'"

Direct everyone to write a brief definition of being different. Ask them riot to fiiclide
their names on the paper, Collect the definitions and redistribute them so that the ori-
ginal writer does not receive his or her own paper.

B. RESPONDING TO DEFINITIONS: Allow time for reaction to the definitions. Pass them
around a few more times to allow each person to respond to
several ideas about being different.

DIRECTIONS: As you read each definition, con-
sider the following quest1ons

1. Do you totally agree with the definition?
Disagree?

2; Bo you agree with only parts of it? Why?

3. How would you change the definition?
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C. FEEDBACK/CONSENSUS DEFINITION: E1icit some comnon elements from the definitions,
- List these on the board and develop a definition of
being different which is acceptable to the whole group.

0. APPLYING CONCEPTS: Select some examples of individials or groups perceived as being
different from literature, history, film or drama. Discuss these
jdeas:

1. In what sense are these persons different?

2, Who or what has determined the fact of their minority
status (that they are different)?

3- What limitations have they experienced?
§. What victories have they achievéd?

5 Are the limitations and victories related to each other?
To being different? How?

E. COMPLETION: Discuss the following topic with the group: In what sense are each of us
~ different? The leader might begin with a personal contribution, for ex-

- ~ ample, "Becausé 1 have never been as talented as my sister." Each group

member may make a similar contribution.

Firther class discussion should focus on the following fssues:

1. Is béing_différént a personal, inner attitude, or is it imposed from
the outside? Imposed by whom? By what?

2. Can you réfuse to be limited by "different” status? How?

3. Choose and complete one statenent that best expresses your belief:
2. T need to be better than others hecause: :
b. For me, 1t is inportant to be myself because. ..
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SECTION Il

BELIEFS, VALUES AND EXPECTATIONS
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EXERCISE 8: LOOKING AT STEREOTYPES

PART I

GUIDELINES: Begin this exercise with a group discussion of stereotypes: Explain that ste-
A reotypes are popularized, erroneous ideas we have about certain groups of people.
For example:

- Women are terrible drivers

- (1d people are senile

- New brides can't cook

- Teenagers are irresponsibla

- Men are more Togical than women

Have participants 1ist some additional stereotypes.

GUIDELINES: Discuss how stereotypes can be Timiting to those who accept then as true; as well
(B) as to those who are the subjects of stereotypes. For example, stereotypes:

Acceptors ~ Subjects
Prevent you from appreciating indi- Prevent you from being appreciated as
viduals. | an individual.
Lead your thinking toward false Can make you the victin of prejudice:
generalizations
Encourages prejudice. Can Timit your actions to those des-

cribed in the stereotype. .

Add group {deas to both colums, using the additional stereotypes generated by the group in
section (A) above,
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PART 11
GUIDELINES: This activity presents Some specific stereotypes together with facilitation ques-
tions. Divide participants into five or six small groups. Assign one of the
following statements to each group:
1. After all I'Ve given you, jou owe it to fie.
2. She is just a natural mother.

. You are acting 1ike a typical woman (man).

(&%

4. Boys and books don't mix.

onl

. Men are stronger than women.

o

. Marriage is closing yourself off.

DIRECTIONS: Your group will analjze the statement
assigned by the Teader, using the fol-
. lowing questions. Choose one member
from your group to take notes on jour answers to
present to the larger group at the close of dis-
cussion,
- 1. Who do you know that might make this knd of
comment?
2. How does 1t make you feel?
3. Do you agree or disagree with the statement? Why!
4. How is the statement limiting to those about whom
it is said? A

5. How can this stereotype be disproved?

y (o
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COMPLETION

. Havé thé group compose a 195t of brief, “bumper Sticker" or T-shirt statements

which brezk a stereotype. For example; "THE HANDICAPPED CAN BE HANDY; T0O" or
"A WOMAN'S PLACE IS IN THE HOUSE AND SENATE," might be seen on a bumper sticker.

2. To become moré awarg of the stereotypes supported by television commercials, have

participants 1ist those seen on oné 3vening of television programming, For example,
"Success 15 for the thin woman," "Diet cola puts you where you want to be" or "Men
follow women with nice legs down the Street" are some TV commercial Stereotypes.

. Have participants make a 1ist of television commercials which attempt to break com-

mon stereotypes. Some examples are: a father puts a band-aid on his daughter's
scraped knee, a Woman executive or a man doing Taundry or cooking meals,

. Have participants make a 1ist of any stereotypes sne/he may have believed at any

point in his/her 1ife, and then consider whether those beliefs have changed and
why.



EXERCISE 9: WHAT IT MEANS TO BE FEMININE AND MASCULINE

PART I
GUIDELINES: Before meeting the group, collect a number of things similar to those 1isted below.
(R} These will be used to make masculine and feminine distinctions, as well as to coi-
_ - .clude that there really are no distinctions. Some objects to collect aré: cologne,
mirror; Wall Street Journal; car keys, cook book, qolif ball, thimble, empty beer can, apron,
attache case, screwdriver, etc.

GUIDELINES: Display these objects so that they are visible to the group. Direct participants
B to consider the objects as_symbols; things wiich have a meaning larger than the
object itself. Use the following questions io amalyze t:a symbolism:

T. What tasks or interests are suggested by each object? For example; a
thimble might suggest darning socks, high fashion design or a hobby if
it 1s part of a collection, etc.

2. In what places would you expect tu tind the object? For instance, you
might find a thimble at home, at a museum if it is an antique, behind
the scenes at a Givenchy showroom, etc.

3: What jobs or professions does éach-dbjéct suggest?

4. How can each object suggest both "feminine" and "masculine?"

PART 11

BUIDELINES: Have participants develop masculine/fenfnine distinctions with the entire graup
or 1n smaller. groups of five or six; by filling out the chart on the following
page.. This.chart.may be drawn on the board for the entire groip, or duplicated

as & handout for individual use.

66 Ty



FEMININE

HOWTOBE
(feelings, attitudes,
behavior) |

WHAT TO DO
(interests,
activities, jobs)

MASCULINE

HOWTOBE
(feelings, attitudes,

behavior)

WHAT TO DO
finterests,
activities, jobs)

My fémily says:
Society says:
[
| Media says: -
T pogans afetig
niagazines, hooks; ete:)
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COMPLETION

GUIDELINES: After discussing the distinctions which the chart sets up, direct the group dis-
cussion toward the statement: There need not be separate categories for feminine
and masculine. The following questions should guide your discussion:

1. What typically feminine feelings, attitudes or behavior
do you believe are acceptable for men?

2. What typically masculine feelings, attitudes or behavior
do you beliéve are accaptable for women?

3. Do you know women whose interests, hobbies or activities
are those 1isted under "masculine?" Is that acceptable
to you? Why? Why not:

4, Do you kriow men whose interests, hobbies or activities
are listed under "feminine?" [s that acceptable to you?
Why? Why not?

5. How does your being masculine/feminine infiuence how you
view yourself?

Lo B
4
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EXERCISE 10: THE MEANINGS OF MARRIAGE

PART I
GUIDELINES: This exercise begins with a survey questionnaire for participants. Located on the
A next page, this questionnaire may be duplicated and handed out for participants to
_ complete. Explain that the statements in this questionnaire were made by women who
Were interviewed regarding the critical events in their Tives. These statements represent some
of their comments on marriage.

GUIDELINES: Conduct a groip discussion of the responses to the questionnaire, and the reasens

(B) for the responses.

GUIDELINES : Have the group discuss each of the elements Tisted below, in terns of Ha they can
C add openriess, dimension and freedom to a marriage. Also discuss Whather these
same elements could be restraining or limiting to some couples. How? Why?

careers honesty

individuality children

private time hobbies

knowing the other sexual (emotionai; needs
friends | in-Taws

PART 11
SUIDELINES: To move the discussion into the practical aspects of marriage, the group needs to
hear from married people themselves. Direct group uembers to prepare questions
to use for a brief interview with married couples they know. Some issues raised
in the survey questionnaire could be includad.
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STATEMENTS ABOUT MARRIAGE - QUESTIOHNAIRE

The following statements represent comments made by
contemporary women about marriage. Read each state-
nent and indicate whether you 1) strongly agree,

?) agree, 3) disagree or 4) strongly disagree by
placing a (v) in the appropriate column,

1. Homén Who Want careers aré a threat to a good marriage.
2. Marriage means that two individuals become one.

3. Men need their nights out "with the boys" even if they're
married.

4. "Love at first sight" is no solid basis for a marriage.

5. In marriage, two people have each other, and that is
enough,

6. Avoid honesty if it threatens a relationship.

7. Having children changes the whole direction of a marriage
relationship.

8. The mutual friends, hobbies and/or interests we have can

add dimension and strength to a marriage:

9, Discussing sexual {or emotional) needs is an important
part of trust and sharing.

10. The Tess a couple has to do with in-laws, the better
their marriage will be.

w7
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The questions should help the participants determine how various elements may be
freeing or limiting within a marriage. At least three couples should be inter-

viewed--young, middle-aged; and old. If time and energy permit, another approach
would be to interview wife and husband separately and then compare information received. Both
the Tevel of note-taking skill and considerations regarding privecy may be a limitation in
this activity, but it might be worthwhile to check on whether individuals and couples would

object to participants taping the interviews.
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DIRECTIONS: Group members should prepare a 1ist
of questions to be used for interview-

i ing married couples; as well as 1ists
of couples you know who would consent to being in-
terviewed. Try to include couples from varying
age groups. Once the 1ists have been formulated,
arrive at a consensus regarding which questions you
will use for the interviews, and which coupies group
members will interview. |
four questions can include some of the comments in
the questionnaire you've completed, or the elements
listed in the previods activity, or any issues which
you feel are important in marriage. Some sample
questions are:

1. How are the important decisions made in your mar-
riage?

2. What causes disagreements in your marriage?

3. How do you make decisions about and divide re-
sponsibilities?

4. Have individual interests beer a liniting or a
helping (freeing) factor in your marriage?

5, fas having children changed your relationship?
How?

TN
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COMPLETION

GUIDELINES: Using the data which participants have gathered in their interviews with married
couples, consider the following in a group discussion:

1: Responsé similarities among age groups.

2. Responsé differences arong age groups.

3. Liniting forces {dentified by married couples.

4. Cleiients of freadom identifiad by married couples.

5. Comparison of earlier discussion of group members with information
supplied by married couples.
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EXERCISE 11: GREAT EXPECTATIONS

PART I
GUIDELINES: Have participants discuss the statement: "Don't rock the boat; do what pegple
(A] expect." After the discussion, have members of the group fill in the “Great

Expectations" worksheet on the following page. The worksheet may be duplica-
ted as a handout or drawn on the board as an example.

DIRECTIONS: On the "Great Expectations”
worksheet, £i11 1n the name of an
important person in your 1ife at

the top of each working space. For example,

you mtght include your best friend, aunt, uncle,

cousin; teacher, mother, father, emp]oyer, §is-
ter, brother, grandmother, grandfather, etc.

o S In the space under each name; con:ider and then
(Great Expectations Workshaet) write what you believe that person expects of
you;

After you finish writing; asterisk (*) any of the
expectations in the spaces which you also have
for yourself: For example: "The people for whom
I babysit expect me to be responsible. That is

a quality that I also expect of myself." Mark
"responsible" as it appears in the space under

employer with an asterisk.

Then Tist all the asterisked entries under your
name in the center of the worksheet. Add any
other of your own "Great Expectations" which may
not have already appeared on your sheet;




GREAT EXPECTATIONS

NE:
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GUIDELINES: Have participants consider the following questions, and then discuss the results
(B) of their worksheets with the total group.

1. Do any of the spaces, the importsnt people in your Tife, have very
similar expectations of you? Why do you think that is the case?

2. Are any sets of expectations nearly opposite? What are the reasons
for this? What does this mean to you?

3. Are there very many (or very few) expectations of others which are
also your own? Can you draw some conclusions from this?

COMPLETION

GUIDELINES: Suggest that participants spend some discussion time, if possible, with the peopie
(A) named on their worksheets to see 1f they expressed their expectations correctly.

éUiDELiNEss The following may be included or used as a separate exércise:

B) . S o -
Explain that expectations are part of what motivates us onward, and thei have par-
ticipants proceed as directed.

DIRECTIONS: Consider your future and where your
expectations may Tead you. Complete
the following:

1. What do you Tearn about yourself from the ex-

pectations of others?

2. What do you Tearn about yourself from your

oWn expectations?

I
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Finally, have participants complete the following statemer :s:

One year fromnow Five years from now

. 1 Wil be Tiving in (place):.;

——— i

. T will be looking forward to.:. -

Ny

. A difficulty n my Tife will be...

(&% Wi

4, My Tifestyle will be (single, married). ..
5. My financial situation will be...
6. My relationship with my feiends will be...

7. The biggest change in my personality will
be that I am more...

And Tess..,
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CHAPTER FOUR
Learning from Your Experience
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PART I: INTRODUCTION

The Critical Events. Peer Interview is.an act1v1ty wh1ch prov1des young persons an
opportun1ty to share, with a peer; their experience ~f important or meaningful events
in their lives. Stud1es of Critical Events Interview data indicate that the inter-
view process itself enables one to draw on past experiences so as to plan for and

cope with the future.

The Peer Interview also provides varied levels of learnings to the users, depending
on their Tevel of preparedness and their understandini of their own experiences. At
a minimum; the process of reflecting on important past svents contributes ta a sense
of persanal history: Sharing these events with anoth:r person validates and expands
experiences and feelings, allowing the participant to Took back and gain the perspec-
tive of his/her experiences from a "second level."

Another 1evel of learning concerns the participant's ability to compare past experien-
ces and to perceive patterns of coping with évents; thé kinds of intérnal and extérnal
roadblocks encountered in working things out; and the different ways of resolving or
hand1ing the exdériencé -- including Sources of §...ort, and effective and ineffertive
strategies for action.

Finally, the Critical Events Peer Interview can enahle students and young perso to.
plan strategies for the future based on their examination of past critical events. Our
personal view of past experiences in the areas of relatiors ps, education, work and
health as well as those events more personal in nature, sha. : the future course of our
lives. By focusing on the various aspects of expeérience, thé participant ran
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begin to perceive these areas of 1ife in -ams of goals and strategies for future
achievement bascd on principles of independence and self determination.

Some practical benefits from the interview process relate to developing skills in
anaiysis; speaking, listening and confidentiality. The one who is being interview-
ed; the Speaker; looks back into the past to select one critical event and to talk
about how she/he responded, felt, ard handled it, as well as how he/she may have
beén changes by the experience.

T Listener has the opportunity to see how another person has reacted to events in

her/iis iife. Having to make a concciols effort to be quiet and listen, or ask sup-
;or.ive questions, gives the Listener insights into his or her ordinary listening
behavior, perhaps indicating how she/he interrupts friends when they are speaking.
Hriting down the responses sharpens the Listener's accuracy in dealing with infor-
mation.

For both Speaker and Listener, a concern with confidentiality increases their abi-
lity to trust and be trusted, and their discrétion in understanding different levels
of trust appropriate for different situations.

Te interview process is one which, once learned, may be used at any tine by the
participant: Tt is exceptionally useful at thos~ times when one is faced with dif-
ficult decisions regarding the course of one's 1ife.

Understanding that each participant will have a different experisiice with the €ri-
tical tvents Peer Interview, it is suggested tnat the Interview be used in con-
Junction with at Teast some of the other activities provided in this book. In
addition, several complstion activities have been outlined at the end of this
chapter which suggest various ways to examine the Interview reésults and enhance
the participant's experience with this activity.
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Some participants may not wish_to share a particular event with a_peer. In such ca-
ses, the Interview can be completed by the participants individually (Self Interview).
However, it is important that the participants are clear about the purpose of the in-
terview and how *u complete the form. It is also recommended that participants do
some completion activities after the interview either by writing their responses or
sharing in ciass or with the leader.

This Interview has been designed for use by students, community groups, Scouts, fami-
lies, atc. It is appropriate for classes in social studies; psvchology, drama, English
and history, as well as a varietv of community settings.

The Critical Events Peer Interview can also be used by counselors. Guidelines for
using the Interview in a counseling context are presented in The Critical Events In-

the Interview might want fo acapt it for group counseling using some of the suggested
activities outlinau under Part IV: Ccipletion.
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PART I1: CLASS/GROUP PRESENTATION - PREPARATION GUIDELINES

Before using this ectivity with any group, teachers and other group leaders should
familiarize themselves with the purpose and structure of the Critical Events Peer
Interview: Once you feel comfortable with this activity, there are seme basic is-
sues you will need to discuss with your group before beginning the interviews.

The fol'owing guidelines are inte. "= . bath familiarize leaders with the interview
proces. .nd to aid group laaders i~ - .ulating a presentation of this activity for
class or jroup members. Each participant should have a clear understanding of the
intér “ew process, confidentiality priviledge and any completion activities you wish
to pruposé vaforé beginning the interviews.

WHAT IS THE CRITICAL EVENTS PEER INTERVIEW?

You may want to_prepare some introductory remarks for your group based on Part I:
Introduction. The task heré is to tell the grou. about the basic intaview process,
it's purpose and perhaps some information regarding the Critical Events Interview
study discussed in Chépter I. You might also include a brief discussion of why you
chose this activity as well as what you hope to accomplish in using this material
with your group.

The follawing pages have been prepared 1o facilitate your presen’.tion of the Cri-
tical Events Peer Interview. Some or all of these pages may be dupl1cated ahead
of time and distributed to participants after you've completed any introductory
remarks you wish to present. After allowing time for group inembers to read these
materials, you may beqin @ step-by- -step discussion of how the interview is done.

If you dec1de not to duplicate these pages as a handout, just continue the pre-.
sentat1og_§s_1t has been outlined, making sure participants aré clear about éach
s’ep of the process. However, it is suggested that all participants receive the
Sample Interview Sheet with Explanation of Questions, as well as the Directions

for Speaker/Directions for Listen. ic-s.
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HOW TC ©0 T CRITICAL EVENTS PEER INTERVIEW

An interview _ a process wherein one person asks another a set of questions des1gn-

ed to elicit some particular information. This interview focuses on special or im-

portant events that you have exper1enceg at some time in your past. You will share
various aspects of your experiences with someone else in your group, so that you will
be the Speaker and your partner, the Listener. You can then trade roles and interview

your partner.

CHOOSING AN EVENT

A critical event or e per1ence it ane wh1ch you fee] was important; special or cruL1a]
in form1ng the person you are:today. Such exper1ences may have been happy or sad c¢-
casions; events which you feel changed you in seme way, or even an activity such.as
reading a special book or learning.to play baseball. You might choose an event per-
taining to a relationship, a school or work experience, something ralated to your
health or the health of somecne close to you, or some other personal matter. An event
could also bé a realization you've had, something that happened within you rather than
to jou.

WHAT KIND OF QUESTIONS AR. ASKED?

Before the inte view, th~ Lisiener 1§ given an Intervies. Sheet which . x questions
zhout the critical event or experience you choose to talk abor%. Your v..cher ar
group leader has provided for sou a Sample Interview Sheet th.. .cludes an explana-~
tion of the questions and some ways Lo reflect on how you mignt answer them. Study
the Sample Interview Sheet carefully; your teacher or group Teader can discuss any
questions you may have about how to use it.

(ﬁ.
[y
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HOW 1S THE INTERVIEH DONE?

Before beginning the Critical Events Peer Interviaw, fiake SUré you Fave 3 quiet space
for conducting the interview and several Interview Sheets to write on. Yoy may use.
extra paper 1f needed: If you haven't already done $6, try to take some time before
the interview to decide which events or experierices jyoi woild like 1o talk aboit.
Following are some special instructions for both the Speaker and the Listener.

DIK"TIONS FOR SPEAKER

Choose just one event to talk about for each
Interview Sheet used. Concentrate on the
questions being asked by the Listener; and
try to respond to them as best you can. If
you don't want to respond to a particular
question, tell the Listener to go on to the
next one. Stick to the questions asked
without wandering o f o anothér subject.
There s no hurry, take your ting, give the
Listener enough time to wr.ie down your re-
$pONses;

After the Interview, check the Intarview
Slieet with your partrer to make sure every-
thing has been written down. If you do mire
than one Intervisw (event), go througit them
chronologically oy the year ir which the
event happeried, 3 number your prges accor-
dingly.

DIRECTICNS FOR LIST: NER

Unce the Speaker has chosen an event or ex-
perience to talk about; you may begin the In-
tervier. S§tart by asking the first question
on the Interview Sheet and proceed yntil all
questions have been answered: Give the Speak-
er plenty of ting to respond to the question:
[ the Speaker chooses not to respond to a
certain guestion, just writé down "ne re-
sponse” on the Interview Sheet,

Try to remember that it %5 your turn to ic-
ten. Don't interrupt the Speaker, suge
answers or make any judgments about wk-
you've heard: Your task 1§ to irite i
Speaker's responses just as she/he has
them to you, without editing or re-wordin;:
fou may ask the Speaker to talk more slowly
if necessary.

After the Interview, check to nake sire
yoi've written everything down. If more
than one event {s discussed, renember to
keep them on separate Intervigw Shésts.



NAME
DATE

A SAMPLE INTERVIEW SHEET/EXPLANATION OF QUESTIONS NAME OF EVENT
k DATE OF EVENi

—a o e

| 1. WRAT WAS THE EVENT/ELPERIENCE?

(Bescribe the critical event or experience you have chosen to talk about.
Try to include the who; what; where, when and how of the event if these

are relevant:)
2. HOW DID YOU FEEL THEN? HHAT DID YOU THi%"?

(Distinguish between how you felt about what happened from what you thought
about it Describe these feelings and thoughts.) |

3. WHAT DID YoH Do?

(What action did you take? Did you do something about it on your own or
did you try to get help from someone else? Maybe you didn't do anything
except try to sit it out. Describe what you did.)

4. WHO/WHAT RELPED BR HURT?

(Hho and iihat helped jou o work s out? Who and what nade 1t diFficuit

for you to work thisout? Try to include whatever actions, attitudes ¢

emotional support help:v and hindered you. Did you have to give up anything?)
5. WHAT DID YOU LEARN ABOUT * URSELF?

(Does the event seem di??éiéhﬁ_ﬁé?niﬁﬁﬁ_ii_didmthen?_ How? How were you changed

by the everit? What aajectives describe you then and now?)

6. NAME THE EVENT.
(dust Tike giving a title to a movie or story; try to name the event or exper-
ience using a word or short phrase.)

-

N
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CONFIDENTIALITY

When people share material Which is personal in nature; the issue of confidentiality
must be considered. One way to think about this is to imagine the concept of confi-
dentiality as it_has been used in doctor-patient, therapist-client or Tawyer-client

relationships. Thére must be a basic level of trust established between the person
disclosing personal information (the Speaker) and the Listener.

When choosing an event or axperfence to talk about, consider whether you will feel
comfortable talking about it to another person. If you think something might come

that you are uneasy in talking about; you may want to choose another event/experie <t

If it is your turn to be the Listener, you must agree that any informetion disclosed
in the interview is to remain confidential, unless agreed to otherwise bv the Speaker.
Remember that you will also be sharing personal information when-it i3 your turn to

be interviewed. Give the Speaker the same consideration you'd like to have. Your
group leader will discuss this issue further and establish some ground rules before
the interviews begin.

AFTER THE INTERVIEWS

Once the interview activities have been completed, you will be given an opportunity

to discuss with the group what you thought about interviewing; being interviewed
and what you Tezrned about yourself from the inierviai experience. Your teacher or

group leader wiil offer some suggestions regarding how to "read” or interpret the
Interview Sheets which allow you to get the most out of this experience. In a'di-
tion, your teacher/leader may offer some creative ways to use the interview dats as
resource material,

Full Tt Provided by ERIC.
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PART III: DOING THE INTERVIEMW

“repare the participants at least a day bef.:: the interviews are to be conducted.
‘oecenting the nterview diréctions in ady ‘11 give the Speaker and the Listener
“ime to think about what it means to he 2 ¢.od listener, to determine an appropriate
ievel of confidentiality, and to chcose events/expsriences to talk about in the in-
terview.

You will need to decide ahead of time the number of events each participant should be
prepared to discuss. While this will depend greatly on the time you have available
for this_activity, it is suggested that each participant do. a minimum of two events.
This allows participants to do one iftérview to become. familiar with the actual pro-
cedure; and another interview once they feel comfortable with it.

Miother strategy fo familiarize participants with the actual process is & role-play
an interview with either another teacher/leader or one of the participants, before

the entire group. The advantage to this method is that participants might think of

questions about unclear procedures before the actual interviews begin. After the
role-play presentation; you can spend some time answering any questions that come up.

You should also determine ahead of time some ground rules regarding confidentiality.

Each participant should be ver: clear about the confidential nature of any informa-
tion provided in. the interview Inferm t*  Jroup if you inténd te collect the In-

terview Sheets when the, are .cur’eted. Y. choice of Completion activities will
also have a bearing on the ques:ion of confideriiality. These activities should be
reviewed before you determine confid:ntiality groundrules. You miont want to dis-

cuss this issue with your group in order to get a consensus dacisien regarding con-
fidentiality.

Another op*.ion for this activity is the Self Interview. You iy want to use this

option Wich the entire group if your time is restricted, or only with participants
who preler not ‘to talk about their experiences with a peer. If you decide to vse
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Aruitoxt provided by Eic:

tha )e'* Interv1ew ‘the basic. gu1de11nes for the Peer Interview can be used with. the
roion that participants will fill ou. the Interview Sheets themselves: Completion
&P*fvities can be adapted for those using the Self Interview option.

AN

F1na1]y, you will need to determine a method for pa1r1ng part1c1pants for the 1nter—
views, One conSideration i§ that & participant might feel comfortable with Some peers,
uncomfortable with others. For example, girls might not want to do the interview with.
boys or vice-versa. You can best decide how to handle this. However, if it is feasible,
you might let participants choose their own partners.

On the day the interview will te done, review all directions, repeat the ground rules
for confidentiality, and then make certain all participants are ready to begin. Have
plenty of Interview Sheets available.

The interview itself will take a minimum of twenty minutes to complete per event.

This includes about five minutes at the end for the Listemer to check back with the

Speaker on the accuracy of his/her written report; The time is flexible and can be
adjusted in terms of your schedule. However, it is important not to rush the Speaker.

You will alse want to set aside scme time aft» the interviews for a general discus-
sion of the interview experience and for prc:3351ng this activity. If you are plan-
ning to do more than one critical event or ie{ore changing ~oles, allow additional
time to make certain any problems or questici: ¢rz addresscd.

The ideal setf1ng for the interview is a comp]ete\ prlvate space for each pair of
participants. If this is st possible, make maximum use of corners, halls, atc.
Before beginning the 1nterv1ews distribute at least one Interview Sheet (one is
necded par event) and Somé extra paper in case there is too much material to put
on the Interview Sheét. The Intérview Sheet is the next page, and can be duplica-

ted for participants' use.

~
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INTERVIEW SHEET

. WHAT WAS THE EVENT/EXPERIENCE?
2. HOW DID YOU FEEL THEN? WHAT DID YOU THINK?

. WHAT BID YOU Dg?

. WHO/WRAT HELPED OR HURT?

5. WHAT DID YOU LEARN ABOUT YOURSELF?

. NAME THE EVENT.
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PART IV: COMPLETION ACTIVITIES

After your group has completed one or preferably several interviews, you can begin a
group discussion of their interviei experience: :The following activities can be adap-
ted to your group, or you might develop some activities of your own, or even ask par-
ticipants what they'd 1ike to do after the interviews.

EVALUATING THE INTERVIEW PROCESS

Birect a group discussion about the interiiew procéss. Try to elicit participants'
reaction to this experience, including what they thovght about it and how they felt
doing it. The following questions may help to direct discussion from both the Speaker
and Listener viewpoints.

Discission from Speaker Viewsoint:

1. What did yéd think about the interviews? How did it fee] to be
interviewed?

ro

. How did it feel to talk abrut personal events or Expériences?
Was it easy for you? Difficult?
3. What questions were easiest to ansier? Which ongs Were most dif-
ficult?
4. W.s' did you Tearn about yourself by doing the interview? Abgut
the kind of person you are? About how you cope with or handle
ce tain events or experiences?

Discussion ivon Listener Viewpoint:

. How did it feel to do the interviewing? To just 1isten and write
notes?

o - T
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2. What was it 11ke to 1isten to someone disclosing personal infor=
mation? How did you feel hearing about someone else's life, their
éxpéfiéncés thuughts and féé11n§§?

L1stener’ If‘so, how m1ght you continue to deve1op or 1mprove
those skills?

As an option, participants might write down their answers or discussion of these ques-
tions as an essay or an evaluation of the intérview procéss.

LEARNING FROM YOUR EXPERTENCES
Now is the time to take a closer Took at the interuiew data. Participants should be

their experiences. The more events/experiences each participant has discussed the
more valuable this activity will be.

Beg1n this activity with a discuss1on related to the concept of persona] history. Ex-

plain to the group that the events/experiences they've talked about should not be seen
as isolated occurrences, but as part of their own history. Reflecting on special or

important events such as these help us to see the persons we are.

By 1ook1ng at patterns in the events and how - part1c1pants felt about them, how they

coped with them {including sources of support and resolving the event), participants

can become more aware of the qualities that contributed to their own identities. They

can evaluate what works for them, the persons and.actions which are most support1ve in

terms of successful resolution of events. Personal realizations about these experi-
ences can aid participants in planning for the future, as well as the successfu1 res-
elution of future critical events;
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In looking for patterns, participants can consider other critical events in thefr liies
which they chose not to talk about during the interviews. It might be helpful 1f they
nade a 1ist of these additional events simply by naming them as they did on the Inter-

view Sheet, Question #6. Participants can focus a pattern search on the following areas:

Events

What kinds of events did you choose to talk about? Were they related to work
or school experiences, to relationships, health or other personal concerns?

What does your choice of events mean to you in terms of the areas in your life

that have had the most impact on how you view yourself?

Feelings _and_Thougiits

Are there any patterns you can see in your feelings or emotional responses?
What about your thinking? Do you usually take time to think things through?
Discuss how your thoughts and feelings can limit what you choose to do or to

Actions
Bo you usually try to do something about your events or experiences to_imp-
rove the outcome? Can you establish some circumstances when it is best to
act quickly, or others when it is best to "sit it out" and do nothing? Can
you make some distinctions regarding which kinds of actions usually worked
best for you and which ones weren't very effective? Do you Took at alter-
native actions and realize that you are making choices?

Soiirces of Support/Roadblocks to Resolution

Can you distinguish between those actions or people that you viewed as being
helpful for you and those that seemed to impede your efforts to work thincs
out? What about your attitudes--are they helpful? Or do you allow them to
hinder your progress? Do you often have to compromise in order to work
things out? How might compromise be used toward your advantage?
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takes in similar situations? How can you learn from your past, to p]an for
and cope with the future?

PLANNING STRATEGIES FOR THE FUTURE

Participants can begin to assess their past, to plan strategies for coping with critical
avents 1ikély to occur in the future. Following are some activities related to this
process:

1. Make a list of poss1b1e future critical events. For example, your list
might include getting married, becoming a parent, your first job, moving
away from home, or the illness or death of a parent.

2. Choose one critical event from your 115t and describe how you might han-
dle it on the basis of the patterns you've noticed in how vou've handled
events in the past. Next describe how you might want to handle it dif-
ferently from how you've handled past events.

3. Make a 1ist of things you've found helpful in resolv1ng past events on

one side of a sheet of paper. This 1ist should include the names of

people you could count on; places you could go for information or sup-

port; attitudes that helped and strategies for action: Also include

those th1ngs or people that you feel might have been helpful or might

be helpful in the future.

4. On the other side of this sheet of paper; 1ist all those things.or
people which you feel made it difficult for you to work things out; . or
that you want to-aveid in the future. Save your lists--use them the
next time a critical event or experience happens in your life. As you
get older, you will probably add things which work hest for you, based
On your oyn experiences.
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In.addition to interview material being valuable in terms of participants beconing more
aware of various aspects of their experiences as individuals, the interview material can
also be used-to discover general patterns for-groups. You might ask participants to com-
plete other interviews with different people (family or friends) in order to compare the

experiences of others with their own experiences.

After you have collected a number of interviews, there are many different things you can
{0 with the material. Bearing in mind whatever level of confidentiality you have set
for jour group, you may choose any of the following suggestions or ask participants for
their own ideds.

Looking at the infornation you have collected, what can you tell about these people?
Could you write stories about them, or plays? Perhaps each individual could use his/
her own interviews to write an autobiography, or give & speech.

The Gritics! Events Peer Iiterview can bé used in the areas of Psychology; Social Stu-

dies, History, Speech; English, Drama and Counseling. Some specific uses are presen-
ted for your considerations However, feel free to make up some of your own.

psychology
The development of identity: how individuals perceive Eheir own growth,
What are some general patterns of growth for this group? You may want
to use this as material on young adulthood.

fil,
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Social Studies

Tabulate the events cited by the individuals in your group by categories.
Here are some possibilities, although you may find others in your data:

Relationships Work
Education Personal growth
Health/Body image

After you have grouped your data into categories, look for other patterns
that you might use to chart development in regard to the critical events
that have shaped participants' lives.

1.
2.

History

What type of events are most common?

Is there a difference in type of event cited by males and females?
According to years lived in this community? According to ethnicity?
To race? Whether the person has lived with one or two parents?

Make charts and tables that show these relationships. Develop a

questionnaire on the demographics of your group and chart the fre-
quency of events for each major demographic facter. You might
want to find another population (perhaps another Social Studies
c1ass) and compare your charts with theirs: .

Learn about stereotypes: using only the interview data, what ste-
reotypes (subtle or direct) can you develop? Discuss the limita-
tions and dangers of stereotypes. VYou can ask the group to com-
pile a group 1ist of stereotypes and then have them respond to
oné or all of these beliefs. ?See Chapter III, Exercise 8: What
Are Stereotypes.)

hfter participants have completed several events each, they could use this ma-
terial to develop an oral history. The value of oral history is that it rep-
resents the 1ives and culture of a group of people. The interview material
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repreéentéboth the personal history of the participants who experienced the
events; and the coilective history of the group.

Speech; English and Drama

Critical Events Peer Interview material M§Ybfdv1débackgroundfdressays and
speeches. Several topics are presented in Chapter II, Topics for Creative Ex-
pression; which might assist participants in writing or speaking further about

shat they Tearned from the interview.

omc of the situations described Tend theaselves vell to dramatization. Parti:

cipants may want to Work the material up individually, or as a group-project.
For example, a grdup"of_pgrticquntéHMight portray an event in a family either
the way it happened from the Speaker's perspective, or how it might have worked
out differently.
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